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Silver Stated KIDS Pilot Evaluation Year 2 Results
1. Background on the Evaluation from Year 1 into Year 2
Phase 1 of the Evaluation
The state contracted with Turning Point, Inc. to carry out an evaluation of the Silver State
Kindergarten Inventory of Development Statewide (SSKIDS) Pilot over two years. The Silver
State KIDS pilot was funded by Senate Bill 486, that was passed during the 2013 Legislative
Session. Teaching Strategies GOLD (TSG) is the selected tool that has been used throughout this
project. Teaching Strategies GOLD is a developmentally appropriate, criterion-referenced
system for assessing the knowledge, skills, and behaviors of children from birth through
kindergarten. It blends ongoing, authentic observational assessment across 10 areas of
development and learning with performance-assessment tasks for selected literacy and
numeracy objectives.
The purpose of the SSKIDS evaluation, as stated in the original Request for Bids, was for the
State of Nevada to understand if the tool does all of the above in Nevada, if Nevada teachers
and parents find it easy to use and informative, and whether the state should continue to use
the tool into the next biennium. Of primary interest to Nevada, as noted by the Nevada Early
Childhood Advisory Council (Nevada ECAC) and the Department of Education was using the TSG
assessment tool to determine kindergarten readiness—what percent of children enter
kindergarten “ready to learn?” In the first year of the evaluation it was apparent that an
accurate response to that question was not obtainable, as we were only able to compare endof-year TSG domain scores for the group of Pre-K children being served by TSG users with
beginning of year TSG domain scores for another group of kindergarteners at the beginning of
their school year. We were unable to examine scores at Pre-K and Kindergarten for the same
group of children because there was insufficient data to do so. This same issue arose in Year 2
when the number of kindergarten children being assessed using TSG significantly diminished.
The evaluation focused on how TSG was implemented in Nevada during the Pilot Phase One,
ease of use of the tool, how information from the tool was used by teachers, administrators,
districts and parents, if the tool was meeting the needs of stakeholders, and how
implementation and the tool might be improved. Three major findings resulted from the first
year evaluation.
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1) TSG is a useful tool for determining kindergarten readiness, and is particularly useful
when those results are shared among peers and colleagues and between Pre-K/Early
Childhood Special Educators and Kindergarten (K) teachers to inform instruction.
2) TSG is highly recommended by educators—teachers and administrators—and parents
for continuing use, with specific attention to the adjustments and adaptations found in
this report as reflected in the third finding.
3) For successful implementation and sustained use of the TSG tool, users specifically need
adequate time, professional development and training, technical support and leadership
from both site level and program administration as well as the Nevada Department of
Education (NDE) and funding to sustain TSG use beyond the pilot.
Phase 2 of the Evaluation
In the 2014-2015 academic year, Teaching Strategies Gold was in use in six school districts in
Nevada—Churchill, Clark, Lincoln, Mineral, Washoe, and White Pine, along with six other
programs not affiliated with school districts (Table 1). While there are a larger number of users
in Nevada’s TSG database, the total number of TSG users who logged into TSG at least once
between August 2014 and June 2015 was 1064. This represents a 25% increase over the
number of users during the 2013-14 academic year (N=759). Of the 346 sites where TSG was in
use in 2014-2015, 79% were in Clark County, which uses the tool only in Pre-K. Although the
sites have increased, the high percentage of users in Clark County suggests that TSG use is not
as widespread as it may appear and is predominantly a pre-K assessment tool.
TSG was used at the kindergarten level in 23 classes at 16 sites; however, only 15 of the 23
classes were regular Kindergarten classes. When examining finalized checkpoints for the 20142015 academic year, however, only three programs had finalized kindergarten students
(without IEPs) at the fall, winter, and spring checkpoints for a total of just 75 kindergarten
students with data for the full year. This represents a reduction of 87% in the TSG Kindergarten
Cohort that was assessed using TSG last year (N=582) as compared to those who were assessed
using TSG during Year 2 (N=75). The 75 kindergarteners primarily attended two schools or
programs: White Pine School District’s elementary school and the Child and Family Resource
Center at UNR. At both programs, kindergarteners are likely to attend pre-K at that same site
and TSG is also used at the Pre-K level at these two sites as an assessment tool and to guide
instruction.
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Table 1. Number of Programs, Sites and Kindergarten Classes Using TSG
Year 1 (2013-2014)
Year 2 (2014-2015)
# of districts/programs
6 school districts; 6 other 6 school districts; 6 other
programs
programs
# of total sites
267 sites
346 sites
# of K classrooms
42 classes at 12 sites
23 classes at 16 sites

2. What are key factors in the Year 2 Pilot that set the context for use of TSG as
an assessment tool and system?
Inter-rater Reliability Certification Levels
The Inter-Rater Reliability Certification modules were not required during the pilot years. Some
administrators encouraged users to complete this, while others did not. The number of TSG
users who were IRR certified increased from 13 in year 1 to 98 in year 2 (see Table 2). However,
the overall IRR certification was still very low, with the 98 IRR-certified users representing just
9% of TSG users (N=1064). Documentation levels were compared between non-IRR certified
and IRR-certified Teachers. The pattern of greater mean number of documentations per child
by IRR-certified versus non-IRR certified teachers continued in year 2 (see Table 3). In year 2,
the 42 IRR-certified teachers had a mean of 17.7 documentations per child, while the 933 nonIRR certified teachers had a mean of 14.4 documentations per child. The number of areas
(domains) documented was also slightly higher among IRR-certified teachers compared to nonIRR certified teachers.
Table 2. Comparison of Year 1 and Year 2 IRR Certification Levels
Year 1
N=743
Total Number of Users Who Have Not Yet Started
Total Number of Users Who Are in Process

Total Number of Users Who Have Passed

#
24
8
13

%
3.2%
1.1%
1.7%

Year 2
N=1064
#
%
191
18.0%
37
3.5%
98
9.2%

Table 3. Comparison of TSG Documentation for IRR Certified and Non-IRR Certified Teachers
Year 1
Year 2
Non-IRR certified
IRR certified
Non-IRR certified IRR certified
N=1 class
N=1 class
N=933 classes
N=42 classes
Mean # of
5.4
7.4
14.4
17.7
documentations per
child
# areas documented
2
8
6.5
7.2
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The year 2 mid-year teacher survey contained several questions about the IRR certification
process. The majority of respondents had not started the IRR Certification process (86%) and
were not aware of the IRR certification module on the TSG website (85%). Just five percent of
the non-IRR certified respondents had ever looked at the IRR certification on the TSG website or
were aware of anyone at their site who had completed the IRR certification. More than half of
those who had not started the IRR process did not plan to start it within the next year (53%),
suggesting that completing IRR certification is a fairly low priority for most non-certified users
(see Figure 1).
Figure 1. When Non-IRR certified TSG Users' Plan to Complete the Process
60%
50%
40%
30%
20%
10%
0%

53%
24%
7%

9%

7%

Within the next
month

Within the next 3
months

Within the next 6
months

Within the next year Not within the next
year

N=258

While 31 teacher respondents indicated they had completed IRR certification, verification with
the TSG database showed that only 19 of them had actually completed the certification (61% of
those who reported having completed it). Of those who had started and/or completed the IRR
certification, over half (58%) thought it helped them use TSG more reliably a “moderate
amount” to a “great deal;” and slightly less than half (47%) thought it had changed how they
rate children a “moderate amount” to a “great deal.” Less than 15% of those who had started
or completed the IRR certification had worked with anyone else at their site to help them with
the IRR process. Site visits and interviews with teachers revealed that system administrators
didn’t necessarily know they had to invite or give access to TSG users to participate in the IRR
process.
Since issues of fidelity are important to the integrity of findings on kindergarten readiness,
requiring that users become IRR certified is a sensible next step, particularly once they have
been trained and have some experience with the TSG system.
Site Visits and In-Depth Case Examples of TSG Use
Two site visits were conducted as part of this evaluation to understand how TSG use in
programs or schools where both Pre-K and Kindergarten co-exist use the TSG system and share
information. These two sites included two public schools, one a K-8 charter school in Washoe
County School District in Reno, Nevada and the other an early learning center in Churchill
8

County School District in Fallon, Nevada. Three other sites included pre-K and Kindergarten
users and students in the pilot (Natchez Elementary, White Pine School District, and UNR’s Child
and Family Resource Center). These sites were selected for urban/rural representation and
because they had an ongoing commitment to TSG use from Pre-K through Kindergarten and
potentially, beyond, based on Phase 1 of the Pilot findings. Each site also offered different
conditions that were worth understanding as related to the consistent and comprehensive use
of TSG (see Case Study Summaries in Appendix D for more details on what was learned). The
conditions that were most likely to affect the use of TSG at each site, either positively or
negatively included:
1) Commitment of leadership to use TSG in a comprehensive manner- in both sites
leadership indicated a strong commitment to use TSG at multiple levels, but particularly
Pre-K and K. Comprehensive use was limited if the leader emphasized the language,
literacy and math domains as more important than social-emotional learning and
development, even when teachers who used TSG believed that the tool was most
valuable for its holistic capacity.
2) Curricular orientation and developmental appropriateness- At the charter school the
curriculum is developmentally focused vs. academic in focus, which it is at the early
learning center once children enter kindergarten.
Therefore, sustained and
comprehensive use at the early learning center decreases significantly in kindergarten.
The charter school does adhere to the Nevada Content Standards which is not measured
by TSG directly or completely, and is also participating in the Nevada Silver Starts Quality
Rating and Improvement System (QRIS) so that its students experience a developmental
curriculum and are prepared for each grade level transition.
3) Schoolwide Communication structures- Each school had some type of communication
structure, but in only one of the two was TSG a topic of focus for the Professional
Learning Community. In the second school there are no formal structures that are
supported districtwide to bring teachers together within or across grades; they have
Instructional Consultation Teams but these are based on referral only for individual or
small groups of children who pose challenges, so overall learning and development
within grade levels or during transitions is not a topic of focus.
4) School-Parent Communications- in both schools parents were not enrolled in the parent
portal; the transfer of checkpoint data to report cards and from Pre-K to Kindergarten
was a challenge at the early learning center and required many hours of dedicated staff
time to manage the transition. Kindergarten report cards at the charter school and the
early learning center do not match the TSG, therefore, one school uses other means of
sharing the TSG since the timing does not coincide between checkpoints and report
cards, although they feel that a shorter report that more easily shows progress would be
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more helpful than the current available TSG reports. No visible or reported efforts are
present at the early learning center to share TSG information with parents.
5) Technology- At the charter school use of technology is restricted based on the
requirements of the Montessori curriculum; however, an exception was made for some
in-class documentation on cell-phones and iPads. The use of this type of technology,
being rare, seems to distract children from their attention to learning activities. At the
early learning center technology is used and encouraged. However, access to the parent
portal and the IRR certification portals are not in place. Neither does the administrator
have the capacity to turn on access to lesson plans, which restricts use at the
kindergarten level, where the domains have been reduced, to assessment use only.
6) District-level Support- This condition seems to greatly affect the current use of TSG at
the early learning center, where the entire district is undergoing a restructuring.
Principals are all being asked to re-apply and the current ELC principal will be moving in
the fall. There are multiple assessments required in kindergarten, the report card
required by the district does not accommodate TSG information, and there is no active
district level trainer or technical assistance provider for TSG to support ongoing use.
Regardless, the principal remains optimistic that there is an opportunity to use TSG P-3
as TSG concludes it’s 1st and 2nd grade pilot and this information becomes available.
These types of changes do not affect the charter school as it operates fairly
independently of the overall district, although it does still align with the requirements
for kindergarten (standards and report cards). The district’s Early Childhood and
Kindergarten Coordinators are on-hand to provide support in the use of TSG.

3. Does TSG continue to serve as a viable tool to measure kindergarten
readiness in Nevada?
Kindergarten Readiness Data
Pre-K Students 2014-2015
Figure 2 below shows the kindergarten readiness for Pre-K students at the beginning, middle
and end of their last year of preschool—that is the 4-year-old classes at Nevada Birth-Pre-K
programs. The data came from 11 Pre-K programs (5 of those were within Clark County School
District) and from 3,070-3,169 students depending on the area of development (children with
IEP’s were excluded). Students with finalized data at all three checkpoints were included. At
the start of their last year of pre-k, this cohort had the highest levels of kindergarten readiness
in the areas of physical development and social-emotional development and lowest levels of
readiness in mathematics. By spring 2015, 84% to 94% of the pre-k cohort was ready for
kindergarten in five of the six domains. The lowest percentage was ready in mathematics at
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67%. The percentages of children ready for kindergarten in these six domains at the end of their
pre-k year were similar to the pre-k cohort in year 1 of the pilot.
Figure 2. Kindergarten Readiness of Pre-K Children (4-year old) Fall 2014 to
Spring 2015
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Overall the TSG results demonstrate consistent and significant growth and development and
learning levels from the beginning to end of the Pre-K year. The gap between “readiness” at
the end of Pre-K and beginning of Kindergarten was greater in Year 2 than it appears in Year
1.
Kindergarten Students
Figure 3 shows the kindergarten readiness data for the 2014-2015 Kindergarten students at
Nevada’s public schools and programs. The data came from three kindergarten programs and
from 56-75 students depending on the area of development (children with IEP’s were
excluded). At entry to kindergarten, this cohort had the highest levels of readiness in the areas
of literacy, physical development and language development. The lowest percentage of
students ready for kindergarten was in social-emotional development, cognitive development
and mathematics; however, 82% to 87% were ready for kindergarten in these three areas. By
the end of their kindergarten year, 99% to 100% had accomplished the benchmarks in the six
domains. What is significant about the Phase 2 cohort of Kindergarteners is that this sample is
not only significantly smaller than Phase 1 (75 vs. 582), but because they are mostly
concentrated in two sites/programs where Pre-K is also offered and TSG is used for both Pre-K
and K readiness assessments, we can speculate that the higher levels of readiness for these
kindergarteners from start to end of kindergarten may have been influenced by participation in
Pre-K and by exposure during Pre-K as well as K to the TSG system of assessment and
11

instruction. That said, because there are few sites where kindergarteners are included in the
TSG Pilot, and the TSG database drops information from its database for children year-to-year,
we cannot conclusively determine in this pilot evaluation whether pre-K experience is
associated with higher levels of kindergarten readiness, nor can we conclude that use of TSG is
valuable in preparing children for kindergarten and beyond. In Fallon, where there was data on
children in kindergarten who attended the NELC as pre-K students, the data for kindergarteners
was not complete. Spring 2015 data had not been entered at the time of this evaluation.
When it is, there is an opportunity to do a within site comparison for these children and
perhaps, draw stronger conclusions about both the value of Pre-K and use of TSG.
Figure 3. Kindergarten Readiness of K Children Fall 2014 to Spring 2015
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In year 2, less than one third of respondents (28%) indicated that TSG results had been used to
determine children’s readiness for kindergarten at their site. Even fewer (17%) indicated that, at
their site, Pre-K TSG results had been shared with kindergarten teachers as children move into
kindergarten. The most common other assessment respondents are required to use is the
Brigance (74%). Nearly one-third also were required to use district report cards. IEP progress
reports and the PPVT were frequently mentioned in the written-in responses.
When principals and coordinators responded to questions about using the TSG as an
assessment for kindergarten readiness, fewer principals (33%) than pre-K administrators (67%)
thought that TSG works mostly or extremely well as a kindergarten entry assessment. Barriers
to using TSG as a kindergarten entry assessment that principals and pre-K administrators
mentioned included:
 Lack of alignment with the Nevada Academic Content Standards (NVACS)
 Too time-consuming to collect and input the data
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Larger class sizes in kindergarten
Lack of sharing of results between Pre-K and K
Perception that TSG is too vague and subjective
Impractical as a K entry assessment since many students are not in a pre-k where
TSG is being used

A slightly higher percentage of principals (44%) compared to pre-K administrators (40%)
reported finding the TSG results to be very useful in learning about school readiness of pre-K
and kindergarten students.

Principals and Coordinators Comments Regarding Barriers to Using TSG as a
Kindergarten Assessment
“Too much time involved. My teachers need to deliver quality instruction, not
collect the amount of data required for TSG.”—Principal
“If the students aren’t in a pre-school where it is being used, then I don’t think
there would be enough time to use it as an entry assessment.”—Principal
“It takes too long. The teachers want something quicker and easier to use.” —
Pre-K Administrator
“It does not align with kindergarten standards. I like the Brigance quick
assessment. We have a great assessment to know where students are as they
enter kindergarten. We continue to use it all year to show the growth of each
student.” —Pre-K Administrator
“The observational aspect is difficult for teachers who aren’t trained in
observational assessment or don’t have time to complete it.”—Pre-K
Administrator

Overall, the TSG results from Pre-K to Kindergarten demonstrate consistent and significant
growth in development and learning levels from the beginning and end of Pre-K year
through Kindergarten when the TSG is used as a K-Readiness assessment tool.
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4. How does TSG as an assessment tool and system promote parent
involvement?
SSKIDS Parent Survey Results 2015
A total of 101 parent surveys were collected from six different school sites in Nevada (in Fallon,
Henderson, Las Vegas and Reno) where TSG was being used. The greatest percentage of
respondents (57%) reported that their child had attended a school district preschool. Parents
varied in their levels of familiarity with the Teaching Strategies Gold assessment. Nearly one
third (31%) reported being not at all familiar with TSG; with another 30% indicating they were
mostly or extremely familiar with it
Figure 4. Parent Familiarity with TSG (N=96)
(see Figure 4). Of the parents who
had received information from
their child’s teacher about TSG
(64% of the sample), 71% reported
Extremely,
13%
that their child’s teacher had
Not at all,
shared results from the TSG
31%
assessment. Most parents who
Mostly,
18%
had received TSG results reported
that they helped them understand
how their child is growing and
Moderately
Somewhat,
, 18%
learning and that it improved their
21%
understanding of what they can do
as a parent to support their child
in kindergarten or prepare their
child for kindergarten (See Table 4).
Table 4. Impact of Shared TSG results on Parents’ Understanding

How much did the results shared by the teacher help you
understand how your child is growing and learning?
How much did learning about your child’s TSG
assessment results improve your understanding of what
you can do as a parent to support your child in
kindergarten or prepare your child for kindergarten?

N

1
Not
at all

2
Somewhat

4
Quite
a bit

4%

3
A
moderate
amount
25%

37%

5
A
great
deal
29%

68

4%

67

2%

6%

25%

31%

36%

Most parents indicated that their child’s teacher had suggested activities they could do at home
with their child to help them in kindergarten (92%) and that they had done some of the
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suggested activities (93%). The amount of time parents reported spending with their child on
learning-related activities in a week ranged from less than one hour to seven or more hours
with the majority of parents spending from one to four hours (see Figure 5).
Figure 5. Weekly Time Parents Spend with Children on Learning-Related
Activities
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The Action Learning Circle Projects (ALC) contributed significantly to our understanding of how
TSG can be a useful tool and system for engaging parents in their children’s education as first
teachers. Five of the six ALC projects examined formal to informal strategies for parent
involvement. A list of these projects can be found in Appendix C along with links to the
documentation that each participant submitted as part of their involvement. The projects
revealed how direct learning about parent engagement—what engages them and how their
engagement can be best sustained—as well as strategic learning about the process of
engagement by the teacher and TSG user can be used to increase overall parent engagement.
Examples of direct learning related to parent engagement:
 Assigning homework using activities and tools from TSG allows parents
opportunities to guide learning and foster intellectual development.
 Parents report enjoying opportunities to discuss topics of value (chores and jobs
around the house, family history and stories, children’s experiences) and fun as a
family.
 Informed parents are more willing to participate actively in their child’s education
and learning.
 Informed parents feel more confident in their child’s kindergarten preparedness and
more informed on how their child is growing and learning.
 Individualizing instruction and working one-on-one with parents builds rapport and
creates parents who are eager to continue working with their child AND teacher and
learning MORE about TSG.
 Giving parents information does not always mean they understand HOW to help
their child.
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Examples of strategic learning related to parent engagement:
 Provide parents with an extended time period to complete at their pace—using
sheet-based homework with TSG Dimension packets.
 Reserve computer labs NOW for next year to bring in parents to TSG on-line (parent
portal) and other activities.
 Schedule assessments and use them to inform instruction and learning and
communicate consistently with parents.
 Use TSG “recommended activities” from the start.
 Access peer teachers—they are the best and most easily accessed resource—as we
found in our Action Learning Circle.
 Send parent communication survey home BEFORE starting weekly notes home or
sharing documentation from TSG.
 Use Parent/Teacher Conference week to set up all families with TSG parent log-ins
 Include a weekly activity from TSG in the weekly note home (instead of it being in
addition to it).
 Make it a habit to share one piece of documentation with families each week.
 Share weekly lessons and themes on Monday so that parents can participate in athome teaching and support.
The reports generated by the greatest percentages of users were the Class Profile Report, the
Individual Child Report, and the Snapshot reports (Table 5). The reports most frequently shared
with parents were the Individual Child Report and the Performance and Growth Reports.
Teachers also reported sharing results with other teachers and administrators (Table 6). ALC
participants consistently noted that the Development and Learning Report was easier to use for
communicating with parents because they could see where their child was, where they would
be next, and what activities they could do to help them get there. Of those responding to the
question on the mid-year survey, 78% reported going over TSG results with parents in person. A
smaller percentage of k teachers (60%) than pre-k teachers (78%) shared results with parents in
person. About one quarter of the respondents said they helped parents learn about and use the
TSG website and gave parents activities from the TSG website to use with their children at
home.
An issue that came up in discussions during site visits was that the TSG parent portal on the
website was not enabled at many sites. ALC Participants projects demonstrated that using the
parent portal to give parents access to activities and sharing documentation enhanced parent
involvement. When asked about this on the teacher end-of-year survey, more than half the
respondents did not know if the parent portal was enabled at their site; 35% said it was not
enabled; and, just 10% indicated that it was. When principals and pre-K administrators were
16

asked about the parent portal, 15% of principal survey respondents said it had been enabled at
their site, while 24% of pre-K administrators indicated that it was.
Table 5. Reports Teachers Generated and Shared with Parents
Have generated Have shared with parents
N=306
Class Profile report
93%
14%
Individual child report
91%
80%
Snapshot reports
89%
35%
Performance and Growth reports
88%
61%
Widely Held Expectations reports
87%
40%
Development and Learning report
87%
48%
Forms report
85%
34%
Growth Export (raw data)
83%
40%
Alignment report
83%
32%
Growth report
81%
50%
Comparative report
81%
33%
Table 6. People with Whom Teachers have Shared TSG Results
N=203
Parents
Other teachers
Site/school administrators
District administrators

% Shared
86%
66%
60%
11%

Parents are the primary audience with whom teachers share TSG information and results.

5. How has TSG been used and what are the perceptions of its value for
instruction?
SSKIDS Mid-Year and End-of-Year Teacher Surveys
In December 2014, the SSKIDS Phase 2 Teacher Mid-Year Survey was emailed to 1064 teachers
who were registered as TSG users and had logged in during the past year. A total of 427
teachers completed the survey for a response rate of 42%. Most respondents were teachers
(84%), with a smaller percentage indicating they were paraprofessionals, aides or assistants
(13%). More than 60% of the respondents had been using TSG for 13 months or longer. The
highest percentage of users responding to the survey was in Early Childhood Special Education
(57%); followed by Pre-K (55%); Special Education (12%); and Kindergarten (12%).

17

The SSKIDS Phase 2 Teacher End-of-Year Survey was administered online in April and May 2015.
The survey was completed by 312 TSG users for a response rate of 29%. As for the mid-year
survey, most respondents were teachers (88%) and 11% were paraprofessionals, aides or
assistants. The majority of respondents (71%) had used TSG for 13 months or more. Pre-K (54%)
and Early Childhood Special Education (57%) were the levels worked with by the highest
percentages of respondents. As in the mid-year survey, twelve percent of respondents reported
working with kindergarten.

Evaluation of TSG
Mid-year survey respondents who had used TSG last year were asked if they had noticed any
improvements in how it functions since last year, to which 53% had not noticed any
improvements and the remainder had noticed a few to a lot of improvements (see Figure 6).
Compared to pre-k teachers, a higher percentage of k teachers said they had noticed some
improvements. Improvements teachers noticed included the ability to document and finalize
multiple children at once; improved app functionality; faster upload speeds; and improvement
of the finalization process. It seems that a fair number of the issues and challenges teachers
reported with TSG system and technology in the Year 1 survey have since been improved.
Figure 6. Improvements teachers noticed in how TSG functions
60%

53%

50%
40%
27%

30%

15%

20%

6%

10%
0%
No, not at all

Yes, a few improvements Yes, some improvements

Yes, a lot of
improvements

Respondents rated their level of agreement with twelve statements about TSG on a five-point
scale from 1=completely disagree to 5 = completely agree. Responses from the year 1, mid-year
2, and end-of-year 2 surveys are compared in Figure 7. Responses were fairly similar across the
three points in time. The highest mean rating was for “I feel confident using TSG in my
classroom”. The lowest rated statement was “I have sufficient time to use TSG.” Most Year 2
end-of-year survey respondents had not needed technical support from TSG; however, of those
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who did, the majority (85%) found it to be from moderately to completely acceptable. Pre-k
and k teacher responses were similar on many of the items with a few exceptions.
 A higher percentage of pre-k teachers (72%) than kindergarten teachers (59%) agreed
with the statement, “The training I received on TSG was useful in helping me implement
it in my classroom.”
 A higher percentage of kindergarten teachers (41%) than pre-k (20%) disagreed with the
statement “the TSG recommended activities help with designing instruction.”
 A higher percentage of pre-k teachers (62%) than kindergarten teachers (47%) agreed
that “the data I have gotten from TSG reports is useful for supporting classroom
instruction.”
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Figure 7. Teachers' Agreement with Statements about TSG
4.0
4.0
4.1

I feel confident using TSG in my classroom

I have adequate access to the internet and hot
spots to use TSG.

3.9
4.0
4.0

The training I received on TSG was useful in helping
me implement it in my classroom.

3.9
4.0
3.9

I have gotten the support I need to use TSG
effectively.

3.6
3.9
3.9

The data from TSG helps see a child's individual
progress.

3.9
3.9
3.9

Running reports in TSG is easy.

3.7
3.8
3.8

The data I have gotten from TSG reports is useful
for supporting classroom instruction.

3.6
3.7
3.6

I find it easy to use TSG.

3.5
3.7
3.5

It is easy to see how the TSG aligns with the Nevada
Academic Content Standards.

3.4
3.5
3.5

The TSG recommended activities help with
designing instruction.

3.4
3.6
3.5
3.4
3.3
3.2

I'd feel better about TSG if it were the only
assessment tool I had to use.
2.3

I have sufficient time to use TSG.

2.6
2.4
0.0 0.5 1.0 1.5 2.0 2.5 3.0 3.5 4.0 4.5 5.0

Year 1

Year 2-Mid

Year 2-End
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Training
Teacher survey respondents reported receiving a mean of 5.2 hours of TSG training prior to
August 2014; 3.5 hours from August to December 2014; and 4 hours between January and April
2015 . The majority reported receiving the training from a school district training or staff (79%)
at a district or other local site (80%). More than half of the trainings occurred in one session
(58%). Of the end-of-year teacher respondents, 51% reported having received no training.
Topics in which respondents reported needing the most additional training were:
 How to align TSG with the Nevada Academic Content Standards (NVACS);
 How to use the assessment results to support instruction;
 Time management skills;
 How to choose levels for special needs students; (one of the six ALC projects was
focused on creating an expanded list of behaviors for special needs children and ECSE
respondents were directed to the ALC Participant’s link as part of our survey) and,
 How to input data more quickly.
Half of the respondents said they were aware of the "Teaching Strategies GOLD® Progressions
With Common Core State Standards" guide found on the TSG website. Of those, who were
aware, 53% had used the guide to help them align TSG with the Nevada Academic Content
Standards NVACS.
When they need help with TSG, the most frequently mentioned sources of help were school
district staff (78%), a colleague at their site (69%), and the TSG website (53%). The sources of
help with the highest mean ratings for level of helpfulness were district staff (M=3.8),
colleagues at their site (M=3.7), and colleagues at another site (M=3.5).
Case Example of a Structured Professional Development and Ongoing Learning
Opportunity: The Action Learning Circle (ALC)
The Action Learning Circle participants began as 12 and within a couple months,
became a tight circle of 6 with two facilitators. They met monthly for six months
via Google Hang-Out or teleconference using a structured Learning Circle format.
At the end of their participation all were invited to meet face-to-face to present
their project results. The group met at a fellow ALC member’s classroom in Las
Vegas for their last session—a 2 ½ hour session that was both a social and
professional gathering and exchange. As part of their ongoing professional
development, a Facebook Page was created to facilitate ongoing
communication. They shared a variety of issues, experiences and feelings on
their closed Facebook page. They reflected on the challenges they face daily
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working with young children, as well as the challenges of using the Teaching
Strategies Gold©.
ALC Participants discussed the development of their individual projects, as well
as the development of their use of the TSG. All participants noted the
involvement of parents, and the importance of their participation, input and
support. They also shared tips on using the TSG such as how to use reports,
activities and how to connect with parents. Several participants connected TSG
with parents by providing TSG activities to do at home. Others described how to
access the parent portal, and how to invite parents to participate online in TSG.
One participant found that the TSG objectives helped parents understand how
their children are learning over time, helping their children grow cognitively,
socially and emotionally.
The main focus of the Action Learning Circle was to develop and complete
individual projects connected to the use of the TSG. The Facebook Page was
initiated to support the project development. It served as a place to get help
from other participants, which was the case for one participant who developed a
list of behavioral objectives that fit her special needs students. She asked
participants to review the objectives, as well as disseminate them to other
teachers.
Participants also shared their frustrations, and were provided support and
empathy. One teacher had been progressing in observing and documenting her
students, when a new student was introduced to the classroom. This student
was disruptive and changed the climate of the classroom. The group responded
to her frustrations, and supported her move forward. All talked about how to
better use time, in order to better use the many tools that TSG has to offer. One
mentioned this paradox: “I am collecting more usable and valid data and that
decreases the time I spend meeting all assessment goals; it also increases the
amount of data I collect.” Again this refers to time in analyzing data, as well as
time in using the data to support development. Time management is a recurring
theme, recognizing that accurate observation and documentation can be time
consuming, but valuable: “ the more careful I am at documentation the more
understandable my final data becomes. I am learning to take quick notes on
post-its and then at the end of the work day, go and plug them into TSG. I hope
to remain dedicated to taking detailed documentation notes to share them with
parents more regularly.”
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Participants shared actual activities and curriculum ideas for the classroom as
well as take home activities for parents. They critiqued how the activities or athome assignments worked, and offered materials to the other participants.
Participants had a diverse student population. The majority served children with
special needs, but also served diverse cultures, particularly Spanish speaking
families. They discussed using the Spanish version TSG Objectives, Dimensions
and Levels as a helpful tool in helping Spanish speaking families understand the
development of their child.
The Facebook page was a way that participants could post their reflections on a
weekly basis, to continue to connect between phone calls or go-to-meeting
online meetings. Some posted more than others, but everyone could provide
the supportive “like” or comment.

Preparation to Use TSG
For the most part, teachers perceived that they were more prepared to use TSG appropriately
at the time of the mid-year and end-of-year phase 2 surveys than they were when they first
started using it. Thinking back to when they first started using TSG, just 11% said they had felt
mostly or extremely prepared; however, at the middle and end of year 2, 67% and 71%,
respectively, felt mostly or extremely prepared (Figure 8).
Figure 8. How prepared teachers felt to use TSG at first, mid-year 2, and
end of year 2
50%
40%
30%
20%
10%
0%

43% 46%

39%
25%

25% 23%
2% 3%

8% 9%

Not at all prepared Somewhat prepared
At first

17%

Moderately
prepared
Mid Year 2

24% 25%
9%
Mostly prepared

2%
Extremely well
prepared

End Year 2

Nearly three-fourths of teachers who use TSG for more than one year responded that they felt
“mostly” or “extremely” prepared to use it.
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How Teachers Use TSG
Documentation of the objectives was highest for six dimensions: Social-Emotional, Physical,
Language, Cognitive, Literacy, and Mathematics (93.6% to 97.5% at mid-year 2). When asked on
the end-of-year survey, 65% were in favor of reducing the number of objectives and domains
assessed in TSG, such as the model used in Washington state (19 total objectives, 6 dimensions
of development)1. Another 30% were not sure about reducing the number of objectives, while
6% were not in favor of a reduction. Respondents estimated the number of hours they spent in
the past month doing TSG related tasks (see Figure 9). The greatest number of hours were
spent doing observations (M=32.1 hours/month), entering data on the TSG website (M=21.7
hours/month), and spending time on other data for TSG (M=14.9). This figure highlights the
high number of hours teachers put into using TSG, one of the greatest challenges to teachers in
using this tool.
Figure 9. Hours spent per month on TSG related tasks
Doing observations

32.1

Entering data into TSG website

21.7

Spent on other data for TSG

14.9

Putting together student portfolios

9.7
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Sharing reports

4.3

Using reports to alter instruction

3.7

Generating reports

3.7
0.0
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30.0

40.0

Mean hours per month N=315

1

The total number of objectives was reduced for Kindergarten TSG users, following the Washington model. Since
there were fewer K-User responders, this finding reflects the ongoing request of both Pre-K and K users.
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Use of TSG to Alter Instruction
Respondents most frequently reported using TSG results to alter instruction in the following
ways:
 To share with parents and to help at home;
 To help write IEP’s;
 To target more individualized areas;
 To develop/plan curriculum, lesson plans, activities; and,
 To set goals.
Table 7 compares teachers’ use of results from year 1 and year 2. Use of the results to alter
instruction decreased in year 2 in most of the areas with the exception of sharing with parents.
In particular, in year 2, fewer teachers reported using TSG results group children according to
need, to bring in new materials to support new activities, to target more individualized areas,
and to help with IEPs. Kindergarten and pre-k teachers reported differences in their use of TSG
related on two of the uses. Higher percentages of pre-k teachers than kindergarten teachers
used TSG results to target more individualized areas (49% pre-k; 30% K) and to bring in new
materials to support new activities (25% pre-k; 9% K).
Table 7. Use of TSG Results to Alter Instruction

To share with parents and to help at home
To help with IEP’s
To target more individualized areas
To develop/plan curriculum, lesson plans, activities
To set goals
To group children according to needs
To bring in new materials to support new activities
I have not used results for instruction

Year 1
N=277
58%
55%
54%
49%
41%
32%
29%
14%

Year 2
N=319
59%
48%
47%
43%
38%
22%
22%
16%
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Finally, TSG users were asked what worked well and what was difficult about using TSG in
general as well as to alter instruction. Below are highlights of their comments on the
surveys.
What Works Well in Using TSG








The app
Documenting with photos
Using and iPad for documentation
TSG suggested instructional ideas and activities that align with objectives
Lesson plans
Keeping track of students’ progress
Individualizing lessons to work on skills students need

What is Difficult in Using TSG







Too many steps to finalize
Documenting while managing the classroom and teaching
The amount of time it takes to document and input
The large number of objectives
Assessing special needs students
Three checkpoints a year is too many.

6. What do key stakeholders say and recommend about TSG as a tool for
assessing kindergarten readiness and more?
Interviews and focus groups were conducted with two groups of people to learn more about
what key stakeholders thought about ongoing use of the TSG. One of the groups included
statewide pre-K Directors and district level Early Childhood Special Education (ECSE)
Coordinators. Some (N=7) participated in a tele-focus group (February 2015) and included
members from both Washoe and Clark Counties, the Washoe Tribe, a charter school and rural
school district. Eight individuals from this group were later interviewed during Spring 2015
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(March-April). Eight individuals from the other group of state level stakeholders were
interviewed in May 2015.

Statewide Programs Pre-K Directors and District ECSE Coordinators
Several themes emerged among this group regarding their perceptions of ongoing and
sustained use of the TSG. These included:
 Administrative leadership and support
 Funding for professional development and sustained training and technical
assistance
 Use in Kindergarten
 Fidelity of TSG use in documentation and rating
 Conflicting messages around use by state and districts
 TSG as a tool to support developmentally appropriate practice (DAP)
During the interviews, one respondent who is not currently using the TSG (but thinks statewide
implementation is a good idea) said:
[Provide] staff training to overcome concerns about time and labor involved in
implementation. Also training gets staff on board and demonstrates the benefits of
consistent data collection across the state. Teachers are resistant because they don't see
the value in testing, particularly at this young age (unless there are special needs). They
often believe data is irrelevant. We need to demonstrate to teachers that the tool can be
used to improve practice and serve as a tool to guide teaching strategies.
A Clark County respondent who has been using the TSG for years agreed that the TSG was a
very useful tool, but that statewide implementation would require changing preconceived
notions about the tool. Her advice was to “’Sell it, not tell it.’ Talk about WHY we need to do
this, and what we’re doing in terms of training and support to make that happen.”
In Washoe County, a focus group participant, an ECE Coordinator, noted:
We started with just 22 teachers and now have 57 teachers [which involved] getting
everybody else on board and switching over to how to report data to the state; [TSG] is a
valuable tool to track all that’s going on in classrooms; helps teachers where they need
help and provides good data to our district; it’s a huge leap and we decided TSG is the
only thing we’ll train on until everybody is comfortable and able to input data on time.
We did get state support so for now it’s terrific. All teachers got the iPads and we
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explained that was how we were keeping our data. [We have a district-level coordinator
who provides] hands-on support of teachers; she does a phenomenal job in answering
questions and inputting data; she uses reports to report to leadership team at the
district level to see how we can track children’s progress early on and how meaningful
the reports are for preparing for next steps.
Her counterpart as a Kindergarten Coordinator noted something slightly different:
I'm not currently supporting teachers because none are using TSG; last year I joined the
others to provide training to ECSE and Kindergarten teachers during PLCs. I’m not
participating much since Kindergarten teachers are not involved with TSG. We have one
tribal school that uses TSG and is moving them to the next level. Some are highly
impacted and some less so, but all are moving forward and hitting all the domains.
Teachers there are focusing on all areas of development equally with this.
In a rural district where there are no developmental kindergartens the kindergarten teachers
rely on data from Pre-K TSG users to know exactly where students are and aren’t ready.
It almost makes more sense to get that data in a little quicker instead of at 6-7 weeks;
that’s a long time to look at skills. This is our first year with roll-over data but our
teachers haven’t been trained to look at data from pre-K and decide what is useful and
not. I/we have concerns about the fidelity of Pre-K data as well.
The majority of non-users and pilot testers had concerns about statewide implementation,
mostly due to the burden of administration. One administrator who could see some benefit to
using the TSG worried that it would be difficult to implement in her district. She said, “It’s
intimidating. Teachers worry they would lose teaching time. We have found that even with our
current assessments, which are far less burdensome, instruction time suffers.”
One classroom teacher in a district where the TSG is being piloted wrote that although she
could see some benefits to using such a rich assessment tool:
I found quickly that [the TSG] was taking time away from my teaching even with using
the technology apps (on iPads and iPhones). Observations are a necessary component of
the assessment and with one lead teacher and one assistant teacher it was hard to find a
balance. I felt like I was documenting on a computer screen more than having important
relationships/connections with students (I soon put the screen down as I like to connect
to my students and make learning connections with them).
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Two districts raised concerns about the logistics of morning/afternoon split classrooms.
TSG is an amazing tool, rich in information about each child, but too much to do for 20
students in the morning and 20 in the afternoon (with only 2.5 hours of classroom time
for each group). It requires too much time and effort for a caseload of more than 40
students.
Another user wrote:
Our class was two and a half hours long and we had an hour or so in between classes
where we had to clean and prepare for the next session (also eat a lunch), it was very
hard to find the time to download the observations on each individual child.
She goes on to note that part of the burden was due to multiple assessments: “Our grant
requires other assessments so to add Teaching Strategies Gold was a lot on our plate to get
done with everything else.”
Another respondent suggested that their assessments are working well, and changing
assessments would be an unnecessary burden to her district. She said:
I don’t think [the TSG] is a good match for us. We’ll only use it if the state tells us to use
it. We have a high quality program with great gains posted each year. We’re testing and
the tests are working well for us. We have a lot of things in place already and they’re
working. The observation protocol for TSG is very, very time consuming. We use a
standards-based report card so we are already doing ongoing assessment and the TSG
would be another layer. Even when I look at the TSG lesson examples, the lessons aren’t
rigorous enough and don’t have the same rigor as common core.
A few of the coordinators commented on the usefulness of TSG to drive developmentally
appropriate instruction and practices.
It makes the teachers focus on all the domains and helps them know where the children
are to go to the next step. (Tribal coordinator)
Being ECE for close to 20 years I find this tool valuable for developing IEPs and reporting
to parents. (CCSD Administrator)
I agree that most administrators don’t understand Early Childhood and what is
Developmentally Appropriate Practice. If they don’t, TSG doesn’t mean anything to
them. They’ll say suck it up and do it. They need to support it. If mandated, the state
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needs to provide more training to trainers and teachers. As a trainer I don’t feel I got
enough training. As a rural trainer we need more here to succeed. (Rural Trainer)
Right now we’re pretty disjointed and ECE operates pretty separately. We have a few
collaborative sites but we’re sinking our own time and resources into it and we have to
report to the state—have to make assessments tied to Title programs. Would like to
have it all come under the same heading. There’s a controversy in our district between
DAP vs. other not so child-centered initiatives. If we got direction from the state it would
be great but it needs to be rolled out properly. (Washoe Administrator)
A Carson City administrator argued that with the right training, teaching staff might come to
embrace TSG. Right now, it’s difficult to compare what’s happening in early childhood
education across the state because the assessments are like “apples and oranges.” She feels it
would be worthwhile to explain to teachers and administrators the benefits of consistent data
collection across the state. She said, “We need to demonstrate to teachers that the tool can be
used to improve practice and serve as a tool to guide teaching strategies.”
State Key Stakeholders
Seven of the eight key stakeholders participated in the interviews. Only one person reported
having very limited familiarity with the TSG and the pilot. The remaining six interviewees were
very familiar with the TSG pilot program.
The interview guide consisted of three primary questions:
1) What is your current take on the implementation of the TSG pilot in Nevada?
2) Given what other states are doing to support the implementation of TSG statewide
(list of supports provided), what do you think Nevada would need to provide to support
implementation here? Does the state have the capacity to provide those supports?
3) In your opinion, can we implement TSG statewide as a kindergarten entry assessment
tool? Why or why not?
Question 1: How is the TSG Pilot going so far?
“I know it’s a lot of work, but a
good assessment is worthy of the
extra effort.”

Overall, respondents were positive about the pilot and the
use of Teaching Strategies Gold. For the most part, those who
were interviewed felt that TSG is a strong assessment tool
that yields valuable information – but this is often described
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in terms of future potential. Some TSG pilot sites have experienced frustrations with
implementation of the assessment tool, mainly related to insufficient training.
When asked how the TSG pilot was going, interviewees were quick to discuss the benefits of
using the new assessment tool. Some of the highlights included:







The assessment gleans really useful information for teachers and administrators
As an assessment, it compares favorably to other possibilities
Teachers are being challenged to think differently (more deeply, more proactively) in
terms of childhood development and curriculum development
The social-emotional aspects of the TSG are really important in rural areas, where
high poverty creates challenges for children and families.
TSG has the ability to calculate outcome scores for OSEP, so teachers don’t have to
do that separately
The reports are helpful, and the assessment aligns well with Head Start and Pre-K
standards, which the older assessments did not.

Respondents also noted some
“It’s important that we know how to use the tool
difficulties with the implementation of appropriately, especially if we are using this data to plan
the pilot. Most of their frustrations instruction and this data follows students. We need to be
were related to limited training, and sure the data is supporting growth.”
were not related to the assessment
tool itself (although one respondent noted that TSG appeared to be having staffing problems
that impacted the availability of training and timely technical assistance). Some of the
difficulties with implementing TSG that were noted include:







Insufficient initial training
School site staff changes between Year 1 and Year 2 required another round of initial
training, but it wasn’t available in the same way
Changing leadership between year one and year two was a challenge – at the state
level, the district level, and with TSG
It’s a culture change to observation and continuous assessment that involves a steep
learning curve for teachers.
The demands of this assessment along with others were particularly overwhelming for
new teachers.
Some IT glitches with a new license for Year 2 were frustrating.
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The reports look like they will be very useful, but one respondent is not comfortable
using the data right now because she doesn’t trust that it has been entered correctly
(user/input error)
Because the rollout of the pilot was initiated with the Early Childhood Council, it was
seen as an early childhood initiative when really it was meant to encompass birth
through 3rd grade.
It’s most successful in the Pre-K environment right now because we’re more used to ongoing
assessment tools. If not TSG, what is there? That was the purpose of the pilot – it was the only
comprehensive option for measuring all the necessary domains.

Question 2: What kinds of support would be important, and which can you see Nevada being
able to provide?
Interviewees were provided an overview of
supports offered in other states, which
included six broad categories: 1) formal
training, 2) structural supports for teachers,
(classroom aides, sub days, extra pay for
data entry, pre-loaded data), 3) dropping
the
use of other assessment tools, 4) timely
technical assistance, 5) regular review and use of the data at multiple levels, and 6) a
certification process for teachers who are highly skilled in use of the assessment. The most
popular response was that intensive, ongoing, structured training opportunities would be
essential for statewide implementation of TSG. These could take the form of summer institutes,
professional development opportunities, or learning circles – but most respondents felt that
formal training was the most important support for this initiative. In addition to packaged
training opportunities, respondents felt that TSG trainings could address the following needs:
 Special training support for 0-36 months (TSG trainings have few examples for these
ages)
 Additional background information on healthy child development. Early childhood
teachers may not have formal training in child development – often TSG trainings
assume a baseline level of knowledge
 Focusing more on how teachers can use the data/ how the data can be useful in the
classroom
 A training schedule that reflects the need for initial trainings every year as teachers are
moved around between grades and classrooms
“The most important is training through yearround professional development and summer
institutes - maybe some online or small group
training, too. Nevada is geographically large
and divided. We need to minimize travel. I don’t
know what budget is possible, but I would hope
that we would use money for training.”
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More online tutorials and ad-hoc training opportunities.

Respondents were also quick to support the idea of
“I don’t think we need to pay teachers
structural classroom supports for teachers extra, but giving sub time and entering
implementing the TSG, particularly extra sub days class lists ahead of time makes a lot of
(one per quarter was suggested) and extra hands in sense.”
the classroom. An additional adult in the classroom
was seen as particularly important for infant/toddler rooms where teachers must keep careful
watch at all times for safety, and can’t look away to enter data. Several respondents also liked
the idea of having the district pre-load class list information (children’s names and dates of
birth) to relieve some of the data entry burden.
“Also training teachers on the use of the data –
not just the collection of the data. We’d like to
see teachers actually use the data to improve
outcomes.”

Clear and consistent use of the data collected
by TSG by teachers and administrators was
seen as important by four of the seven
respondents.

The idea of a state-level TSG “certification” for teachers who are highly skilled in TSG garnered
significant support. One respondent cautioned that it should not be a requirement for hire, as it
is already challenging to fill staff roles. Another suggestion included developing a regional
coordinator position for TSG training. Having local support would be helpful to teachers, but
one interviewee raised a concern that this role would be added to the responsibilities of
already overburdened staff. A third staffing suggestion was the development of a KEA
coordinator position to bridge the gap between early childhood providers and K-12 teachers.
The list of possible supports provided by the interviewer included the elimination of all other
assessment tools. Respondents had mixed opinions on this, with some feeling that it was an
important strategy to support teachers in the use of TSG. Others felt that dropping other
assessment tools was unnecessary, and might not be feasible due to local control issues.
Question 3: Given our experiences with the pilot, do you believe statewide implementation
of Teaching Strategies Gold as a kindergarten entry assessment is feasible in Nevada?
“It would be important to have one KEA coordinator
person. This fell on the Head Start Collaboration
Office, which works very little with K-12 kids. So TSG
has been seen as a Pre-K tool without buy-in at the
kindergarten level.”

Every respondent indicated that
statewide adoption of Teaching
Strategies Gold would be welcome, and
that it would be possible with state
funding, state and district level buy-in,
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and intensive teacher training. Some respondents suggested that statewide implementation at
the Pre-K level is more likely than an implementation inclusive of K-3, given that K-3 has not
been as actively involved in the pilot. One respondent noted that although the TSG is in use, it’s
not clear how it’s being used for kindergarten entry. At this time, the tool may be used more for
internal tracking than for tracking between schools or programs.
Discussing the feasibility of statewide
implementation prompted many respondents to
talk more about how that could benefit children,
families, and schools in Nevada. Consistency of
data collection and reporting was a common
theme. Some of the highlights included:







“I think we have the potential to make the TSG
work state-wide, but we need state-level and
district-level buy-in with appropriate PD
support to make the shift. It’s a new type of
assessment that’s not typically done in K-12.
Having been involved with some of the P-3
reform
work I
can see [statewide
implementation]
happening
with
an
appropriate degree of support from leadership.”

Statewide implementation of the TSG
would allow us to compare apples to apples – between districts, between special
education and regular education programs
It would really help us track development and outcomes, even with the transiency of
kids and families between schools and districts
The ability to track kids through 3rd grade is a benefit of the TSG over other tools, and
could help K-3 teachers focus on childhood development as much as academic progress
Implementing TSG statewide would allow for consistency between districts when
compiling federal reports (OSEP)
The TSG could provide consistent tracking of progress and outcomes between and
among 0-3 programs, 3-5 programs, and grades K-3.

Teacher and TSG User Willingness to Continue Using TSG
TSG users—teachers, aides and other staff—responded to items on the mid-year and end-ofyear survey related to their willingness to continue use of TSG. Teachers’ willingness to
continue using TSG was similar at the ends of Years 1 and 2, with more Pre-K teachers mostly or
completely (38% both years 1 and 2) willing than K teachers (22% in Year 1 and 23% in Year 2).
Figure 10 shows the total sample year 2 results with comparisons between Pre-K and K
teachers.
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Figure 10. Year 2 Teachers' Willingness to Continue Using TSG (N=309)
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Teacher users also offered their suggestions about how to improve the TSG to support ongoing
and sustained use. These are noted below.
Suggestions for Improving TSG











Reduce number of objectives and domains
Reduce number of checkpoints from three to two per year
Make it a checklist instead of requiring narrative.
Remove arts, science and social studies
Include more objectives appropriate for special needs, behaviors, IEP, and exceptions
for disabilities
Make it less time consuming
Make it more parent-friendly and understandable
Have other choices available in development (e.g., “able to but refuses to
demonstrate”)
Have Pre-K TSG results available for K teachers to use
Stop using TSG
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Quotes from Teachers Regarding the Implementation of TSG Across the State
I do NOT recommend it. I have 40 students and I spend more time working with TSG, then
I do planning and changing and setting up my classroom each week. The reports are not
important to the parents and the Kindergarten teachers do not find them relevant.
Find an assessment device that is less labor intensive and is more data driven.
It may be appropriate for children without special needs or who are mildly to moderately
impaired, but it is more of a chore than a help for children with severe disabilities.
The philosophy of TSG is sound for an assessment tool and I would recommend keeping it
at the pre K level. It could become a sound device for K if the continuum was extended
regardless of first grade release. I would reevaluate the objectives and look for the ones
aligned with the standards and modify from the WA one.
To not use TSG. It is too time consuming and the teacher spends less time interacting with
the students.
Give teachers ample time to train and familiarize themselves with it before
implementation.
If everyone is going to use it, make it feasible to transfer a child's records and results on to
the next program. Children aging out of our program and moving on to Head Start or the
WCSD don't have their documentation follow them as there is apparently only one person
in the state with the power to make that happen.
Please don't use it..unless it is a simple checklist!
Please, please cut back the data collection! Let's try what Washington is doing, TSG is a
great tool but honestly I don't have enough time to do all I need to do. I'm the last one to
leave my school most days then I go home and work more. I work my heart out for these
children; this is a critical age. The discrepancy between Regular Ed and EC Special Ed
workload is appalling.

Principal and Pre-K/ECE Administrator/Coordinator views on sustained use of the TSG
Principals of schools where TSG was being used were invited to complete an online survey in
April 2015. A total of 70 principals completed the survey. Pre-K/ECE
Administrators/Coordinators from sites where TSG was being used were invited to complete an
online survey in May 2015, to which 22 responded and completed the survey. When asked
about their familiarity with TSG, more Pre-K administrators (43%) than principals (12%)
indicated that they were very familiar with TSG (see Figure 11). More Pre-K administrators than
principals also reported being very involved in supervising TSG users and to have received
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results from the TSG assessment. The majority of both principals and Pre-K administrators had
shared the results with others.
Figure 11. Principal and Pre-K Admininstrator Familiarity with TSG
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When asked if they would consider ongoing use of the TSG assessment tool, 60% of Pre-K/ECE
administrators/coordinators supported its use for Pre-K and Kindergarten, while just 6% of
Principals supported it at both those levels. Three quarters of principals supported its ongoing
use at the Pre-K level only (Table 8).
Table 8. Administrators’/Coordinators’ and Principals’ Consideration of Ongoing Use of
TSG
Would you consider ongoing use of
Pre-K/ECE
Principals
the TSG assessment tool?
admin/coordinators
N=15
N=63
Yes, for Pre-K and Kindergarten
60%
6%
Yes, for Pre-K only
27%
76%
Yes, for Kindergarten only
0%
0%
No
13%
17%

“This is a lot of work showing what we already know and can prove with the
assessments we already have in place.” –Principal
“Nevada districts overwhelm children and teachers with the required assessments.” –
Principal
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“…It would be a waste of our time to use for Kindergarten. We would still need to use
the other assessments currently in place in order to have accurate data that supports
academic goals for students.”—Pre-K Administrator

When asked what conditions would need to be in place for them to support ongoing use of
TSG, funding from the state was the top need for Pre-K/ECE administrators (86%), while
ongoing training was the top need for principals (81%). During site visits and interviews with
principals, they indicated that the lack of funding from the state in this second year of the pilot
was a significant contributor to reduced or limited use of TSG. Having a district person to
support schools with TSG implementation was a top need for both pre-K administrators and
principals (see Table 9).
Table 9. Conditions that would need to be in place to sustain use of TSG tool
Pre-K/ECE
Principals
admin/coordinators
N=14
N=62
Funding from the district or state
86%
66%
Ongoing training
79%
81%
District-level person available to
64%
77%
support schools with TSG
implementation
Reduction of other required
50%
61%
assessments
Elimination of other required
50%
39%
assessments
“…There needs to be support to transfer students from different sites at the
state level along with having dedicated staff members to provide training and
administrative support at the district level. Report cards should be aligned to
TSG so teachers are not having to figure out how to make it fit the current
report card.” –Principal

As is noted above, principals and coordinators also made suggestions about what types of
support and training would be appropriate for sustaining ongoing use of TSG.
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Types of Training and/or Support Necessary to Sustain Ongoing TSG Use
Pre-K/ECE Administrators/Coordinators
“Everyone needing to use it would need to go to a training. The training needs to be
hands-on, not so much about the statistics of this program. We would also need
ongoing meetings to address any new questions or teaching a new part of the
program. Training, training, and support! It would also be nice to change some of the
Gold program.”
“We need more training for new staff. We also need time for training and inputting
of data.”
“Training to develop observation skills and to help increase the understanding of the
value of observational/authentic assessment.”
Principals
“All teachers would need training to use the program (Kinder and teacher assistants).
District-level support that we have had has been good—sustain that.”
“Face-to-face training should be provided on an ongoing basis to ensure fidelity of
the implementation of TSG.”
“Release time to complete the information needed to be entered into TSG.”

7. Final conclusions and recommendations
Conclusions
 Although the sites have increased, the high percentage of users in Clark County
suggests that TSG use is not as widespread as it may appear and is predominantly a
pre-K assessment tool.
 For sites or districts with strong administrative support and coordination there is
more frequent communication and use of TSG as an assessment and instructional
tool at the classroom level AND as a data-driven decision making tool at the
leadership level.
 The change in state-level support and funding in Year 2 of the pilot limited and in
some cases negatively affected the ongoing use and motivation to deepen
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knowledge and skill levels around TSG use. The lack of funding from the state in this
second year of the pilot was also a contributor to reduced or limited use of TSG.
Kindergarten use in larger districts is limited, for the most part, to special needs
students.
The overall IRR certification was still very low, with the 98 IRR-certified users
representing just 9% of TSG users (N=1064).
Concerns about fidelity of use of TSG were flagged by coordinators who are
responsible for checking the quality of documentation; with the participation and
completion rates for IRR certification remaining so low, and technology issues in
gaining access to IRR, this issue remains of concern for reliable and valid assessment
data on kindergarten readiness.
Overall the TSG results demonstrate consistent and significant growth and
development and learning levels from the beginning to end of the Pre-K year. The
gap between “readiness” at the end of Pre-K and beginning of Kindergarten was
greater in Year 2 than it appears in Year 1.
In year 2, less than one third of respondents (28%) indicated that TSG results had
been used to determine children’s readiness for kindergarten at their site.
Parents are the primary audience with whom teachers share TSG information and
results.
Conflicting messages from the districts and state to use the TSG AND use other
multiple assessments and reporting mechanisms, when they focus on different
information, causes confusion, especially among first year users for whom TSG
training was less consistent.
A fair number of the issues and challenges teachers reported with TSG system and
technology in the Year 1 survey have since been improved.
Nearly three-fourths of teachers who use TSG for more than one year responded that
they felt “mostly” or “extremely” prepared to use it.
Uncertainty exists in the field—even for consistent and committed users—about the
direction and support the state will provide for sustaining use of TSG.
All Key state level stakeholders that were interviewed indicated that statewide
adoption of Teaching Strategies Gold would be welcome, and that it would be
possible with state funding, state and district level buy-in, and intensive teacher
training.
Head Start has been a consistent user of TSG and offers an opportunity to learn more
about the value of Pre-K and TSG use as children transition to kindergarten; to our
knowledge, in few if any districts has this opportunity been tapped.
Most respondents felt that formal training was the most important support for this
initiative.
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Recommendations
Should the state decide to support the ongoing use of TSG as a kindergarten readiness
assessment tool in Pre-K, a few recommendations emerged from the findings of multiple
respondent groups that accentuate what is already cited in this report.


Since issues of fidelity are important to the integrity of findings on kindergarten
readiness, requiring that users become IRR certified is a sensible next step,
particularly once they have been trained and have some experience with the TSG
system.



Consider the idea of a state-level TSG “certification” for teachers who are highly
skilled in TSG as it garnered significant support among state key stakeholders and
the ECAC members.



Support structural supports at the classroom level for TSG users: sub-days; handson support in the classroom; and



Encourage involvement of TSG users in a school, district, or cross-district learning
circle or community of practice to access peer-to-peer learning and mentoring,
similar to the Action Learning Circle used as an evaluation strategy in Pilot Year 2.



Reduce or replace use of other assessments with the TSG where it is being used.
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Appendices
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Appendix A: Quantitative Methods and Survey Samples
 Mid-Year Teacher Survey/End-of Year Teacher Survey
 Principal Survey
 ECE Administrator Survey
 Parent Survey
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Appendix B: Qualitative Methods and Protocols






Administrator/Coordinator Focus Group
Case Study Site Protocol
Parent Focus Group
Interview Protocol for State Pre-K Directors and District ECSE Coordinators
Interview Protocol for State Key Stakeholders
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Appendix C: ALC Participant Projects
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Appendix D: Case Study Summaries
 Northside Early Learning Center
 High Desert Montessori School
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